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AN INVESTIGATION OF INFLUENTIAL CURRICULUM BOOKS IN
SELECTED INTRODUCTORY TEACHER EDUCATION TEXTBOOKS:
1975-1980
This study measured the amount of coverage given to influential
curriculum books in the content of popular introductory teacher
education textbooks.
The One Hundred Professors of Curriculum, a subgroup of the
Association of Supervision and Curriculum Development, werepolled to
determine the most influential books in curriculum of this century.
Sixteen curriculum books were selected based upon a minimum of 20
percent of the votes of the respondents.
College education textbook editors of leading educational
pub! ishers were polled to determine the most popular textbooks used
in introductory teacher education courses from 1975 to 1980.

Seven

textbooks were selected.
Each textbook was analyzed to compute the total usage of
each of the 16 curriculum books in each of three categories: footnotes, suggested readings and narrative.

These scores were con-

verted to percentages based upon the total number of footnotes and
suggested readings in each textbook and the total number of pages
of narrative in each textbook.
~

The 16 influential curriculum books

were ranked on the basis of their total use in all seven textbooks
in each of the three categories.

An lntraclass Correlation Study

was performed to discover if there was agreement among the seven
textbook writers as to their use or non-use of the same curriculum
books in the three categories.
The seven textbooks were also ranked according to their total
usage of all 16 curriculum books in the same three categories:
footnotes, suggested readings and narrative.
The r·esults of this study show the difference of opinions
of the One Hundred Professors of Curriculum as to the most

influe~tial

books in curriculum based upon their votes and the use of these
influential curr·iculum books by the more practically oriented introductory teacher education textbook writers.

Above all, in most

cases the incorporation of the 16 influential curriculum books in
the seven selected textbooks was negligible.
If curriculum is to be a practical subject for the benefit
of the classroom teacher and ultimately the student, this study
implies that the practical concerns of the preservice teacher are
being ignored by curriculum experts.

Curriculum theorists may be

dwelling more upon past problems and solutions in education.

They

may be unwiliing to acknowledge the importance of more recent educational innovations.

Curriculum theorists may not be meeting the

practical needs of the preservice, and by extension, inservice
teacher.
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CHAPTER I
INTRODUCTION
There have been many books written in the past which have had
an impact upon curriculum.

These books have been termed "classics"

of curriculum in a previous survey.

1

However, the impact of these

influential books has not been measured on a more practical basis. 2
One way to measure the practical influence of these works is to
review introductory teacher education textbooks and try to measure
the amount of coverage these texts have given to the major books which
have influenced curriculum during the Twentieth Century.
The textbooks surveyed in this investigation will be those
used in undergraduate introductory teacher education courses.
courses are usually required for all teachers candidates.

These

One

premise this investigator made was for many preservice teachers, the
introductory textbook may be the only source of information about
curriculum.

There may be more specialized material encountered in

later methods courses, but this information may not related to the
broader problems encountered in the field of curriculum.

Therefore,

1

P. Fraley, "Curriculum Classics: An Effort TmoJard Consensus,"
(Unpublished paper, Department of Curriculum of Teachers College,
Columbia University, 1976).
2
The terms "major" and "influential" used in regard to the
curriculum books surveyed are interchangeable in this study.

1

2

thls investigator attempted to determine the impact of major
curriculum books upon the authors of introductory education textbooks.
There are a number of limitations to this study.

Its

pu~pose

was not to judge the quality or use of the influential curriculum
books within the introductory education textbooks, nor was there an
attempt to judge whether the ideas of an author such as John Dewey
or Ralph Tyler had been used correctly within the textbooks. Rather
incorporation within the introductory education textbooks and the
amount of space was noted.

A second limitation was that the intra-

ductory education textbooks were not evaluated in terms of quality or
utility.

The main purpose of this study was to determine the method

in which major books in curriculum, as judged by leaders in the
field, have been incorporated within introductory teacher education
textbooks.
Definition of Terms
For the purposes of this study, the major terms are defined
as follows:
1.

Curriculum.

The term is limited by the introductory

teacher education textbook writers since their conception of curriculum defined in part their usage of the
term.

Van Til's definition that curriculum "includes

all of the learning experiences under the control of
the school 11 3 is reinforced by Ryan and Cooper who

3w. Van Til, Education: A Beginning, Houghton Mifflin
(Boston, 1974), p. 224.

3

define it as "all of the organized and intended experiences of the child for which the school accepts
responsibility."
2.

4

Introductory teacher education courses.

This category

includes the first undergraduate courses designed for
preservice teachers.

They are general courses, not

devoted to specific education levels or subject areas
and would be required before further work could be
undertaken.

Such courses have titles such as "American

Education,•• ''Foundations of Education," "Introduction
to Education" or "Democracy and Education."

3.

Introductory teacher education textbooks.

These text-

books are those which are used in undergraduate intraductory teacher education courses as described in
definition number 2.

4.

Most popular introductory teacher education textbooks.
Popularity is judged by a panel of education editors of
selected large publishing companies who gave their
opinion as to those texts which were most widely sold
and, therefore, assumed most widely adopted for the
time period 1975-1980.

5.

Most influential curriculum books.

Those books con-

sidered to have had the most influence upon curriculum
since 1900, are judged by the One Hundred Professors of

4K. Ryan, M. Cooper, Those Who Can Teach, Houghton Mifflin
(Boston, 19801 p. 236.

4
Curriculum, a subgroup of the Association of Supervision
and Curriculum Development.

Those books receiving a

minimum of 20 percent of the vote of the One Hundred
Professors of Curriculum are included in this grouping.

6.

Education Editor.

For purpose of this investigation, an

education editor is a person who is described as being
involved in the editing of college education textbooks
for a publishing company.

Questionnaires were addressed

to the "College Education Editor'' of selected companies.
The companies determined the specific education editor
who received the questionnaire.
Significance of Study
This investigation was undertaken to determine the impact of
major curriculum books within introductory teacher education textbooks.

Thus, the practical use of major curriculum books could be

judged in relation to their use by the textbook writers whose main
purpose is to inform preservice teachers about educational issues,
problems and theories.

One other outcome would compare what curri-

culum professors judge as important with what introductory textbook writers judge as important.

Is there a discrepancy between

these two groups of educational experts?

Do curriculum professors

or textbook writers put priority on curriculum books which are
theoretical or practical?

Do curriculum professors regard recent

curriculum books to be important or are they viewed as being "faddish"
and unproven in value?

And how do textbook writers view recent

5
curriculum books?

This investigation attempted to answer the

above questions.
Important questions pertain to the amount of coverage given
to curriculum books in textbooks used in introductory teacher
education textbooks.

This investigation attempted to determine if

there was a significant difference in the use of curriculum books
among the textbooks.

Do one or more textbooks give more coverage to

the influential books in curriculum or are they about equal in coverage?

An evaluation of the content in the five most popular teacher

education textbooks used in introductory courses was made to answer
these questions.

CHAPTER I I
REVIEW OF RELATED LITERATURE
Several sources were reviewed in order to discover prior
research into the content of education textbooks, ratings for influential works in curriculum and content analysis itself.
areas were researched.

Two specific

Content analysis in the field of education

was examined in order to discover the methodology by which researchers
in education carried out their studies.

The theory of content analy-

sis was reviewed in order to determine basic methodology and discover
any new findings in the field of content analysis.
Content Analysis in Education
The Educational Index and Current Index to Journals in Education listings pertaining to teacher education,teaching methods,
educational theory, curriculum and content analysis were examined
up to and including 1981.

In this connection Wooton, Reynolds and

Lopp briefly mentioned that the use of textbooks in curriculum courses
was on the decline. 5

However, no specific works were mentioned and

the study was confined to introductory curriculum courses, not
introductory teacher education courses.

6L.R. Wooton, J.C. Reynolds and J.E. Lopp, "Curriculum
Content and Experiences: A Comparative Survey," Educational
Leadership (February, 1974), p. 432.

6

7
A study by Sadker, Sadker and Hicks investigated sexism 1n
teacher education textbooks.

6

The complete project measured space

allocation by the number of pages devoted to each topic.

The page

count was determined by the total number lines devoted to a
topic in relation to the number of lines per page.

ce~tain.

Similarly, Rupley,

Garcia and Lanigan evaluated the content of basal reading materials
which were evaluated for dominance of either male or female main
characters. 7

Based upon the role of male or female characters ln

every story in each book, the percentage of male or female dominance
was computed for each

~asal

reader.

Recently Shane polled the One Hundred Professors of Curriculum group (of the Association of Supervision and Curriculum Development) to rate 100 publications as having had either a "major,"
"considerable,'' or "negligible" influence on curriculum theory and
practice.

8

Shane also analyzed the reasons for the importance of·

some of the writings v1hich ranked highest.

He omitted the writings

of the participants in the study, but did allow write-in nominations.
In all, he listed 17 works rating the highest in importance and five
top write-in books.

Shane used works which had appeared in footnotes

and bibliographies as the basis of his choice of 100 pub! ications.
6
D.M. Sadker, M.P. Sadker and T. Hicks, "The One-Percent
Solution: Sexism in Teacher Education Texts," Phi Delta Kappan
(April, 1980),pp. 550-553.
7w.H. Rupley, J. Garcia and B. lonigon, "Sex Role Portrayed
in Reading Materials: Implications of the 1980's," The Reading
Teacher (April, 1981), pp. 786-791.

8 H.G. Shane, "Significant Writings That Have Influenced the
Curriculum 1906-81 ,"Phi Delta Kappan (January, 1981), pp. 311-314.

3
He did not relate his findings to other aspects of education such as
preservice training and the textbooks used in this field.'
A computerized ERIC Clearinghouse search up to 1981 was also
conducted for purposes of this investigation.

Various descriptors

such as "Teacher Education Literature" and ''Curriculum Literature 11
were employed to retrieve the needed information.

ERIC would uncover

only one piece of research relating to the selected topic; Tyler's
1 ist of 68 titles relevant to the field of curriculum. 9

Although

these titles were annotated, their incorporation into other areas of
study such as introductory teacher education textbooks was not the
focus of this bibliographic type of listing.
colleagues to investigate often neglected

Instead she exhorted

area~

in curriculum such

as the use of judgment in evaluation and the clarification of
terminology.

Tyler also listed 12 individuals who contributed to

this listing.
Dissertation abstracts from 1970 to 1981 were also surveyed.
Title areas were explored for dissertations with such titles as
"Content Analysis" and "Content Evaluation."

There were many disser-

tations in education employing content analysis.

However, none of

them were concerned with content in introductory teacher education
textbooks.
Two dissertations had methodologies which were comparative
to the methodology employed in this investigation.

One was Pisani's

9 t. Tyler, A Selected Guide to Curriculum Literature: An

Annotated Bibliography, National Education Association
ton, D.C., 1970), pp. 129-131.

(Washing-

9

work which used the amount of violence coverage in high school
•
history text boo k s as one port1on
o f h"IS survey. lO

Most o f t he wor k

was devoted to the interpretation of the kinds of violence found in
the texts.

For the amount of coverage, Pisani used the number of

sentences given to an incident of violence as a count.

He then

represented the comparative amount of violence found in different
textbooks by means of graphs.
Dixon's dissertation employed a line count to determine the
amount of coverage given to various topics in the field of adult
education in textbooks specifically written in that field.

11

The

various textbooks were compared in terms of their coverage of topics.
The comparisons were made by describing the content of the chapters
in each text.

No statistical tests were made.

As for other disser-

tations, Fraley compiled a list of curriculum works in an effort to
obtain a list of classical works in curriculum in order to write a
historical dissertation on the subject of the core curriculum.

12

However, the dissertation itself did not discuss this list nor apply
it to other areas of education.
10

E. Pisani, "An Investigation of the Treatment of Collective
Violence as an Instrument of Change in Selected American History High
School Textbooks" (Doctoral dissertation, New York University, 1972).
11

G.K. Dixon, "A Content Analysis of Selected Adult Education
Textbooks from 1969 through 197811 (Doctoral dissertation, University
of Oklahoma, 1978).
12

A. Fraley, "Core Curriculum: An Epic in the History of
Educational Reform" (Doctoral dissertation, Teachers College, Columbia
University, 1977).

10
Recent dissertations which concern themselves with content
analysis in education were by Sothchard who compared the desired and
actual content of physical education curriculum, 13 and by Bathalha

v1ho

used judges to validate the content of physical eudcation courses
based upon a pre-established set of competencies.

14

Theory and Use of Content Analyses
Much of content analysis deals with non-literary communication in such fields as television and films.

With regard to printed

material, Berelson's books remains a classic in the field.

15

Berelson

describes content analysis as the "objective, systematic and quanti-

.
descr1pt1on
. .
.
•
.. 16
tatJve
o f t he content o f communtcatton.

He made three

assumptions about content analysis:
1.

That inferences (i.e., interpretations) about the
relationship between intent and content or between
content and effective validly can be made,

2.

that the study of content is meaningful, and

3.

that the quantitative descriptions of communication
. f u 1 . 17
content .IS meantng

l3D.L. Sotchard, "Relationships Between Important Competencies
and Curriculum in Physical Education in Iowa High Schools" {Doctoral
dissertation, University of Iowa, 1980).
14 c.c. Betalha, "Content Validation of Teaching Competencies
for Beginning Physical Education Teachers in Espirito Santo, Brazil"
(Doctoral dissertation, Temple University, 1980).

15 B. Berelson, Content Analysis in Communication Research9
Hafner Publishing Company (New York: 1971).
16 tbid., pp. 18-20.
17

1bid., p. 31.

11
He pointed out that there is no problem of validity as long as there
is high agreement on the definition of the relevant categories.

18

In terms of the use of content analysis, Berelson stated
that:
a valid use is as indices to the development of scholarly
interests and activities . . . it describes the development
of scholarship fields. Some studies have classified content
by such physical divisions as the column inch or the page or
the line or the paragraph . . • thus allowing for somewhat
more precise definitions than are possible with the item
{i.e., idea, part of 11 theme") unit. Such measures were
devised as more exact instruments for recording central
emphasis. They have been applied ~lmost exclusively to
straight subject matter analysis. 1 ~
Krippendorff defined content analysis as the "use of
replicable and valid methods of making specific inferences from
•
text an d ot her states or properties
o f .1ts sources. ..20

He also

stated that content analysts are rarely interested in what messages
are intended to mean,

21

thus attesting to the idea of content analysis

as a tool designed to gather specific information.

He also noted the

infrequent use of statistical associations needed to validate
•tn f erences a b out t he .Importance o f content materta
. 1 • 22

Thus, the

content analyst must be careful of assigning too much importance to
findings without sufficient statistical analysis.

18

1bid., p. 169.

l91bid., pp. 142-143.
20

G. Gerbner, O.R. Holsti, K. Krippendorff, W.J. Paisley and
P.J. Stone, The Analysis of Communication Content, John Wiley & Sons
{NewYork: 1969),p. 11.
21
22

Ibid., p. 5.

K. Krippendorff,
Gerbner et al., p. 74.

11

Model of Messages: Three Prototypes" in

12

Budd, Thorp and Donohew carried Berelson's definition further
by stating that the analyst is concerned not with the

message~

se

but with larger questions of the process and effects of communication.23

They also acknowledged that simple projects such as con-

centrating on content alone also has its uses.

24

Coder reliability

is seen to be of major importance and they maintained that a reliability study be carried out before the results of any content
analysis study is counted. 25

As to content categories, they stated

that they be appropriate, exhaustive and mutually exclusive since
each study is different and, therefore, no requirements can be
.
26
generally given.
Carney agreed with the above authors that the major concern
of content analysis must be the drawing of inferences.

Carney also

argued that content analysis, even if not completely objective is
more objective than impressionistic assessmentsof the same materials. 27
As to using word counts, he argued that a word or phrase is an obvious
counting unit and cites his study,

"Problems and Prejudices in the

23 R.W. Budd, R.K. Thorp, L. Donohew, Content Analysis of
Communications, Macmillan- (New York: 1967), p. 4.
24

1bid.' p. 5.

25 tbid., p. 68.
26

tbid., p. 45.

27T.E. Carney, Content Anal sis: A Technique for S stematic
Inferences from Communications, B.T. Butsford
London: 1977
p.

26.

13

Humanities, 11 as an example of content anaysis where the titles of
1 arttc
• 1es were use d as counttng
•
. .
28
.
boo k s oro f JOUrna
unats.

Pool suggested the importance of the absence of a given
counting characteristic.

This, he states, may be the case in a

simple word count type of content analysis in which it is merely a
question of deciding whether a certain word does or does not appear
•In eac h cod.1ng untt.
• 29

In The Prestige Press: A Comparative Study of Political
Symbols, Pool discussed the problems of dealing with questions in
communications such as whether or not a textbook deals fairly with a
certain topic.

Pool argued that "fairness" is a value issue, but

once it is decided, questions which are amenable to content analysis
can be formulated.
11

These questions can be stated in a form such as

hwat is the actual distribution of favorable, unfavorable or neutral
' 30

items in the current body of textbooks."

In terms of "what to

count, 11 Pool stated, ''A simple list of words, statements . • • provides a very simple system and is, therefore, to be preferred if it
will give the necessary results." 31

Pool directed the RADIR (Revo-

lution and the Development of International Relations) study, discussed in this work, which used a combination of frequency and nonfrequency techniques in sampling 60 years of editorials in
28

&bid., p. 158.

29 1. Pool, Trends in Content Analysis, University of Illinois

Press (Urbana: 1952), p. 9.
30 1. Pool, The Prestige Press: A Comparative Stud

Political Symbols, M.I.T. Press
31 & bid. , p. 46.

of
Cambridge, Mass: 1970 , p. 36.

14
••prest i ge newspapers•• to record the appearance or nonappearance of
certain key symbols (words).

RADIR was basically a word count study

in which the vocabulary of the ruling few in various societies were
judged.

The method of counting was to give the same score to any

editorial in which one of the key words was used, no matter how often
it was used.

Thus, an editorial with two key symbols would rate the

same as some using ten key symbols . . The RADIR study was a major pioneering work in content analysis and its main methodology was word count.
Holsti argued that all data are potentially quantifiable. 32
Holsti viewed Mosteller and Wallace•s work on the Federalist papers
as an example of how quantifiable data can be used in historical
interpretation.
Mosteller and Wallace attempted to solve the questions of
the

auth~rship

of the 12 Federalist papers whose authorship has been

disputed by historians. 33

Mosteller and Wallace were researchers who

wanted to apply Baysean statistics to discover authorship.

Their

basic methodology was content analysis which investigated the papers
for "marker•• words which would identify either Madison or Hamilton,
the two disputed authors of the papers.

Using word counts and fre-

quency distributions based upon the rates of use per thousand words
of text for "marker" words, they presented their results in terms of
"odds" for or against the papers being authored by Madison or
32o1e R. Holsti, Content Anal sis of the Social Sciences
and Humanities, Addison Wesley Reading, Mass: 19 9 , p. 11.
33F. Mosteller, D.L. Wallace, lnfered and Disputed
Authorship: The Federalist, Addison Wesley (Reading, Mass: 1964).

15

Hamilton.

They confirmed what many historians have argued, that

Madison was the author of most of the disputed papers.
Thus, content analysis has been used in major studies as is
shown in the RADIR project and the Federalist Papers research.
A 1981 publication showed the international acceptance of
content analysis as a research too1. 34

Scandanavian researchers used

content analysis to examine the press and political speeches in their
area of the world.

Space counts were a common method of analyzing

newspapers.
Investigators have produced lists of influential books in
curriculum, but these lists have not been used to judge the impact of
curriculum books on related areas of education.

Although textbooks

have been analyzed, including teacher education tests, they have not
been analyzed in terms of their use of influential books in
curriculum.

It may also be said that content analyses is an

accepted method of communication research and that frequency count
is valid in content analysis.

34K.E. Rosengren, ed., Advances in Content Analysis,
Sage Publications (Beverly Hills: 1981).

CHAPTER I II
RESEARCH METHODOLOGY
Survey Procedures
John Dewey, Ralph Tyler, Jerome Bruner--these names are
quite familiar to students of curriculum.

Recognized as leaders in

education, they are also considered by many educators to have had a
major impact upon school curriculum.

The problem was to discover

which writer, and which of their books, were considered to have had
a major impact upon curriculum as judged by recognized leaders in
the field of curriculum.

This question was asked of the One Hundred

Professors of Curriculum group of the Association of Supervision and
Curriculum Development.

The 1979-80 membership list was used for

this investigation; as many as 96 names were listed on this roster.
A letter of explanation along with a listing sheet was sent
to each professor asking for his cooperation in stating his views as
to these books which he or she considered to be most influential upon
curriculum druing the twentieth century.
been included.

Recent works could have

The listing sheet contained 20 spaces and each

respondent was asked to list a minimum of ten books.

A self-

addressed stamped envelope was provided for the return of the
enclosed listing sheet.
ten working days.

The cover letter requested a return within

A second request was mailed to nonrespondents

within three weeks after the date of the first letter.
16

Fifty-seven
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responses were received.

Sixteen influential curriculum books were

nominated.
The second part of the survey consisted of discovering the
most popular textbooks used in undergraduate introductory teacher
education courses for the period 1975-80.
presented certain obstacles.

Acquiring this information

It was hoped that sales figures for

textbooks could be obtained from publishers or other trade sources.
That proved to be unworkable since publishers did not wish to make
public their sales figures.
in the following manner.

Thus, the information had to be approached

The editors of five educational publishers,

ranging from small to large, were contacted to serve as preliminary
judges.

The respondents chosen for this part of the survey were from

William Brown, Rand McNally, Charles E. Merrill, E.P. Peacock and
John Wiley & Sons.

The education editors of these publishers con-

stituted a panel for the selection of the largest educational
publishers.
The next part of the survey consisted of polling the college
education editors of these selected leading publishers as to their
opinions of the most popular textbooks in use for undergraduate
introductory teacher education courses.

This panel of publishing

experts limited their choices to textbooks sold during the five year
period, 1975-1980.

For purposes of improving validity, they were

asked to name texts not published by their own company.

Any book

that appeared at least twice as a choice by these editors was to
be chosen for further study.

!"'
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Reliability and Validity
ReJiabiJity can be defined as the accuracy or precision of a
measuring instrument. 35

ReJiabiJity can also be defined as the degree

of consistency between two measures of the same thing. 36

Since the

content of introductory teacher education textbooks was to be
analyzed and quantified by the researcher, scorer reliability was
obtained by comparing her scores with an independent judge and with
regard to the content of every chapter in two introductory teacher
education textbooks.

Guba described reliability as the determination

of "whether information is consistent, i.e. if the same information
would accrue if a second, independent evaluation were to be undertaken.1137

Thus, this test would determine scores ret iabil ity.

The

results are described in Chapter IV.
To check the validity of the list of books chosen by the
respondents among the One Hundred Professors of Curriculum, the final
list was sent to seven additional curriculum experts.

They were

asked to look through the list and delete any books which they
believed should not have been on the list.

The results are also

described in Chapter IV.
35 F.N. Kerlinger, Foundations of Behavioral Research, Holt,
Rinehart & Winston (New York: 1973), p. 442.
36w.A. Mehrens and I.J. Lehmann, Measurement and Evaluation
in Education and Psychology, Holt, Rinehart & Winston (New York:
1974), p. 102
37 E.G. Guba, "Problems in Utilizing the Results of Evaluation, 11
Journal of Research and Development in Education (Spring, 1975),
p.

4s.
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Validity is difficult to define for content analysis.

Ebe1 38

stated that a test composed of questions that seem pertinent and
significant to experts is very likely to be as valid as it is
reliable.

Guba states that:

Internal validity implies a one-to-one correspondence between
the evaluation information and the phenomena which it purports
to describe--if in appropriate instruments have been used, if
the data have been mishandled statistically, if inappropriate
conclusions have been drawn, or if large segments of information
have been systematically omitted, the resulting information is
likely to be invalid to some extent.39
The instruments which were used in the content analysis portion of
this study were specific as to the items sought and quantified.

No

interpretation of content was required.
Data Collection
For this investigation, the line count was carried out by
the following methods.

Based upon consultationofa Table of Random

Numbers, a line count per page based upon every third chapter for
each introductory teacher education textbook was found to ascertain
the average number of line in one page of text.

Again, from a Table

of Random Numbers, the average was determined by counting the lines
on every third page of the chapter.

Pages with pictures, charts, etc.

were balanced by pages containing only narrative.

The total number

of lines was divided by the number of pages counted to determine the
average number of lines per page in a particular introductory teacher
education textbook.

38R.L. Ebel, Essentials of Educational Measurement, PrenticeHall (Englewood Cliffs, N.J.: 1972), p. 409.

39 Guba, p. 44.
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A narrative page count was also determined.

This count

referred to the actual number of content pages for each of the introductory teacher education textbooks.

This indicated the number of

narrative pages minus introductions, appendices, photographs, charts,
tables of content and any other material not directly involved in
the narrative.
In addition, the total number of footnotes incorporated in the
textbook was counted as was the total number of suggested readings.
If an influential curriculum book was mentioned specifically,
discussed in some detail or its ideas incorporated into the introductory teacher education textbook, the number of lines allocated to
the book was counted.
not counted.

If the author digressed, the digression was

If less than half a line was used, no count was given

unless this was the only mention of the book.

If the book was only

mentioned in half to less than one and one half lines, this counted
as one line.

The total number of lines for each influential curri-

culum book in each introductory teacher education textbook was
totalled as was the number of lines in all of the introductory
teacher education textbooks.
Each time one of the influential curriculum books was
designated by name in a citation such as a footnote or direct quote,
this citation was to be noted and given one point for further scoring.
The same process was followed in regard to inclusions of the influential curriculum books in lists of recommended readings.
Once the above data was obtained, it was summarized in the
following manner.

The point scores for the influential curriculum
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books in all of the introductory teacher education textbooks were
added.

These total scores were used for further analysis.
Since textbooks vary in the amount of lines per page and

total pages of content, raw scores for the line count were first
converted to decimals.

These decimals represented that part of a

page given to the discussion of a particular influential curriculum
book.

As an example, if the average line count per page for one

introductory education textbook was 40 and 10 lines in total

wer~

given to a discussion of one curriculum book, the total for that one
textbook was .25 pages given to that .one influential curriculum book.
If 80 lines were used, the total would be 2.0.

Each influential

curriculum book was then quantified in terms of the percentage of
total content pages given to that particular curriculum book.

The

amount, as found above, of pages given to one of the influential
curriculum books was then divided by the total number of content
pages for that textbook to indicate the percentage of content given
to each influential curriculum book within each one of the introductory teacher education textbooks.

For example, if the total

score for a specific curriculum book_ was 2.0 pages of coverage
and there were 400 content pages, the percentage of content for the
influential curriculum book would be .5 percent for that one textbook.
The percentage of footnotes was found by dividing the total
amount of footnotes mentioning a specific influential curriculum
book by the total amount of footnotes in each introductory teacher
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education textbook.

The same method was followed for determining

the percentage of suggested readings for each influential curriculum
book.
Each curriculum book was totalled to ascertain the percentages of their use within all of the introductory teacher education
textbooks which were used in this study.

Three totals were found,

one for the percentage of usage of each influential

turri~ul~m

book within the content of all of the introductory teacher education
textbaoks, the second .for the percentage of citations used for each
influential curriculum book in terms of footnotes and the third ·
percentage represented the inclusion of each influential curriculum
book in lists of recommended readings in all of the introductory
teacher education texts.

In all of the percentage figures mentioned

above, decimal places were carried out to the first significant.
number for ranking purposes.
Analysis of Data
The three sets of scores based upon percentages were ranked
from highest to lowest.

This was one way of judging which of the

influential curriculum books were most often used by the introductory
teacher education textbook writers.

There were two possible ways

to judge the coverage given to the curriculum books in the introductory texts.

If there was a significant amount of coverage given

to the influential curriculum books in the textbooks, the rankings
based upon content, footnotes and suggested readings could be
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compared with the rankings obtained from the responses of the One
Hundred Professors of Curriculum as to the most influential books
in curriculum written during the twentiety century.

A statistical

test for significance such as the Spearman Rank Order Correlation
Test could have been used in such a comparison.
would read,

11

The null hypothesis

There is no correlation between the rankings of the

influential books in curriculum obtained from the votes of the One
Hundred Professors of Curriculum and the rankings in terms of
content, citations and suggested readings obtained from the examination of their use by writers of introductory education textbooks.••
Hence, thecorrelation coefficient (r) will beat or close to zero.
s
If no significant usage of the influential books in curriculum was found in the introductory teacher education textbooks,
another statistical test would have to be used.

The rank orders of

the One Hundred Professors of Curriculum could not be compared with
an insignificant usage of the influential curriculum books in the
textbooks.

Therefore, a test in which the textbooks themselves

would be compared in terms of their authors' use of the influential
curriculum books would be used.

This could be achieved through an

Intra-class Correlation Study which could determine if there was a
general agreement among the textbook writers as to their use of the
influential curriculum books in the categories of content, footnotes
and citations.

An Intra-Class Correlation Study is based upon a

two-way Analysis of Variation and an lntraclass Coefficient {r
obtai ned.

cc

The nu 11 hypothesis wou 1d read, "There is no genera 1

) is
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agreement among the textbook writers as to their use of the same
influential curriculum books in the three categories of content,
footnotes and suggested readings.'' Thus, the Coefficient (r
at or close to zero.

) will be
cc
As in other correlation studies, a positive

correlation indicates a degree of agreement among textbook authors
a negative correlation indicates disagreement, and a zero correlation
indicates no particular connection between the subjects {the textbooks) and the variable (their use of the influential books in
curriculum).
Thus depending upon the results of the data, the textbooks
could be compared among themselves or with the rankings of the One
Hundred Professors of Curriculum.
Conclusion
On the basis of the above information, the following
information would be obtained:
1.

A list of the most influential curriculum books of
the twentiety century as voted by the One Hundred
Professors of Curriculum would be ranked according to
the votes they received.

2.

The most popular introductory teacher education textbooks would be ranked according to their coverage of
the above influential books in curriculum in terms of
content, suggested readings and citations.

~
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3.

The rank order of the votes of the Professors of
Curriculum would be correlated with the rank order of
the textbooks through the use of the Spearman Rank
Order Correlation Test.

Or the most popular introductory

teacher education textbooks would be compared according
to their usage of the influential curriculum books in
terms of content, suggested readings and citations
through an lntraclass Coefficient.

4. A separate ranking of the influential curriculum books
could be obtained to ascertain which are most often used
in the content, suggested readings and citations of the
most popular introductory teacher education textbooks.
Thus, some questions could be answered about the practical
effect of those books considered by experts to be most influential
in the field of curriculum.

Are these influential books also used by

introductory textbook writers to help explain curriculum?

Are the

curriculum experts in touch with the concerns of preserveice teachers
or are they more involved with past theories?

Is there a real

difference among introductory teacher education textbooks in terms
of space allocated to major curriculum works?
In the above manner, this researcher hoped to relate some of
the theoretical and practical aspects of curriculum literature.

CHAPTER IV
RESULTS OF STUDY
The previous chapter described the process which was planned
to complete this study.

This chapter will describe the results which

were obtained from the original surveys and content analyses.

It

will also describe any changes which had to be made in the original
plans.
Most Influential Curriculum Books
A survey was undertaken to determine the most influential
books in the field of curriculum.

As previously described, this

survey was sent to the One Hundred Professors of Curriculum group of
the Association of Supervision and Curriculum Development.

96 active members were listed.
in this survey.
listing sheet

A total of

Emeriti professors were not included

Each active member was sent a cover letter and a
requesting

his or her help in compiling a list of

the most influential books in curriculum written during the twentieth
century~

~

unsigned.

In total, 52 signed responses were received and five were
However, on subsequent requests, five letters were

received from possible respondants who indicated that they had
already sent in their responses.

Thus, the five anonymous responses

40 A copy of the cover letter and listing sheet may be
found in Appendices Ill and X.
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were shown to have been non-duplicates of the signed responses.
Thus, a total of 57 professionals of curriculum responded to the
survey for a total response rate of 59.3 percent.
A minimum of 20 percent of the 57 votes was needed for a book
to be included in the listing of influential curriculum books.
meant that a minimum of 11 votes was required.

This

The cut-off point

was empirically selected since there was a wide gap bet\1een those
books receiving 11 votes or more and the next group of books which
received no more than eight votes.
placed on the list.

In total, 16 books were finally

Table 1 lists the 16 books in rank order.

The

total number of votes each book received is also indicated.
To validate the study, this list of 16 influential curriculum books was sent out to seven curriculum experts who were not
part of the original study.

They were asked to delete any book

which they believed should not have been included.
seven responses were received.

Five out of

There were no deletions and a

general approval of the list was expressed by the five curriculum
experts who responded to the request.
The results also show compatability with both the Shane
and Fraley listings of influential books in curriculum.

Twelve

of the 16 influential books were listed in the Shane aritcle and

13 out of 16 were also listed in the Fraley survey.
These 16 books were analyzed in order to discover the amount
of coverage they were given in introductory teacher education textbooks.
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TABLE 1
THE MOST INFLUENTIAL BOOKS IN CURRICULUM IN ORDER OF RANK
(Based upon replies of 57 members of
the ASCD's Professors of Curriculum group)
Name of Author
Tyler, Ralph

Taba, Hilda

Total
Votes

Curriculum Book
Basic Principles of Curriculum
and Instruction •. Chicago:
University of Chicago Press,
1949.

36

Rank

1

Curriculum Development: Theory
and Practice. New Yo-r7k-:--~H~a-r-c~ourt
Brace & World, 1962.
29

2.5

Smith B. 0., Stanley,
William 0., Shores,
J. Harlan

Fundamental of Curriculum
Development. Yonkers, N.Y.:
World Book Company, 1950.

29

2.5

Bruner, Jerome S.

The Process of Education. Cambridge: Harvard University
Press, 1960.

25

4

Curriculum Construction.
York: Macmillan, 1923.

22

5.5

Democracy and Education. New
York: The Macmillan, 1916.

22

5.5

Bobbitt, John
Franklin

The Curriculum. New York:
Houghton Mifflin Co., 1918.

21

7.5

Stratemeyer, Florence
B., Forkner, Hamden,
McKim, Margaret G.

Developing a Curriculum for
Modern Living. New York:
Teachers College Press,
Columbia University, 1947.

21

7.5

Caswell, Hollis L.
and Camp bell, Doak I •

Curriculum Development. New
York: American Book., 1935.

20

9

Bobbitt, John
Franklin

How to Make a Curriculum.
York: Macmillian, 1923.

17

10

National Society
for the Study of
Education

Twenty-Sixth Yearbook, Part I,
Curriculum Making: Past and
Present; Part II, The Foundations of Curriculum Making.
Bloomington, Ill: Public School
Publishing Company, 1926.

13

11

Charters, W. H.
Dewey, John

New

New
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TABLE 1 (continued)
THE MOST INFLUENTIAL BOOKS IN CURRICULUM IN ORDER OF RANK

Name of Author
Dewey, John
Bloom, Benjamin S.,
Editor

Counts, George S.

Dewey, John

Commission on the
Reorganization of
Secondary Education
of the National
Education Association

Curriculum Book

Total
Votes

Rank

Experience and Education. New
York: Collier Books) 1963.

12

12

Taxonomy of Educational Objectives. Handbook I: Cognitive
Domain. New York: David McKay,
1956.

11

14.5

Dare the School Build a New
Social Order? New York: John
Day, 1932.

11

14.5

The Child and the Curriculum.
Chicago: University of Chicago
Press, 1902.

11

14.5

Cardinal Principles of Secondary
Education. Washington, D. C.:
Department of the Interior,
Bureau of Education, Bulletin #35,
1918.
11

14.5
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Most Popular Undergraduate Teacher
Education Texts

A second survey was undertaken in order to discover the most
popular textbooks in introductory teacher education courses.

As

noted in the previous chapter, two polls were used to obtain this
data.

The first poll was sent to education editors of five various

sized educational publishers.

Five responses were received.

The

five respondant editors listed what they believed were the largest
publishers of college-level education textbooks.

A majority of the

votes of the responding editors was required before a company would
be included in the list of the largest
publishers.

college~level

educational

Therefore, a minimum of three votes were required.

The results were as follows:
Five out of Five Votes
1.

Allyn & Bacon

2.

Holt, Rinehart & Winston

3.

Macmillan

4.

McGraw-Hill

5.

Charles E. Merrill

6.

Prentice-Hall

Four out of Five Votes

7.
8.
41

Houghton Mifflin
.
41
Rand McNally

At the end of 1980, Rand McNally sold their list of
education books and rights to Houghton Mifflin.
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Three out of Five Votes

9.
10.

Harper & Row
Wadsworth

The college education editors of the above ten publishing
companies were then polled as to their opinions about the most
popular textbooks used in introductory teacher education textbooks.
A second and third request was sent to non-respondents after intervals of two to three weeks.

Eight out of ten responses were received.

Those textbooks receiving at least two votes from the editors were
placed on a list for the most popular textbooks used in introductory
teacher education courses.

Five texts were selected.

They were

as follows:
1.

Johnson, James A., Collins, Harold W., Dupuis, Victor L.
& Johansen, John H., Introduction to the Foundations
of American Education. Third Edition, Boston:
Allyn & Bacon, 1976.

2.

Richey, Robert W., Planning for Teaching: An Introduction.
Sixth Edition, New York: McGraw-Hilt, 1979.

3.

Ryan, Kevin & Cooper, James M., Those Who Can, Teach.
Third Edition, Boston: Houghton Mifflin, 1930.

4. Van Til, William, Education: A Beginning.

Second Edition,

Atlanta, Ga.: Houghton Mifflin, 1974.

5. Wynn, Richard, DeYoung, Chris A. & Wynn, Joanne L.,
American Education.
McGraw-Hill, 1977.

Eighth Edition, New York:

To help validate the results of this poll, each of the
e.ight respondant companies was contacted six months later.

The

college education editors of these eight companies again were asked
to list the most popular textbooks used in undergraduate introductory
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teacher education courses.
in this survey.

Five out of eight responses were received

Many of the responses on the validation survey did

not tally with the original pol 1.

First, 1980 textbooks were

included in the second group of responses.

Second, the original

respondant to the survey may have been replaced by a new college
education editor at a specific publisher.

It was then decided to

add to the original list of five textbooks those textbooks which
(a) were mentioned at least one time on each of the two polls, or
(b) those textbooks which received at least two votes on the second
survey.

As a result, two more textbooks were added to the list of

the most popular textbooks used in introductory teacher education
courses.

They were:

6.

Johansen, John H., Collins, Harold W. & Johnson, James A.,
American Education An Introduction to Teaching. Third
Edition, Dubuque, Iowa: Wm. C. Brown, 1979.

].

Ornstein, Allan. An Introduction to the Foundations of
Education. First Edition, Chicago: Rand McNally, 1977.
Thus, seven textbooks were selected and their content analyzed

for purposes of discovering the amount of coverage given to the most
influential books in curriculum.

The content analysis included the

number of footnotes and suggested readings listing the 16 influential curriculum books as well as the amount of space in the narrative
given to the discussion of these curriculum books.
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Content Analysis of the Textbooks
Before beginning the content analysis of the seven intraductory teacher education textbooks, scorer accuracy had to be
verified.

A colleague of this investigator was selected to help

determine the accuracy of the investigator's content analysis.
texts were selected for this phase of the study.

Two

The first was

Van Til's Education: A Beginning (Second Edition} which was also
selected as a popular introductory teacher education textbook.

The

second textbook was an older work, James Monroe Hughes' Education in
America (Third Edition) which would not be analyzed in the actual
study.

Scorer reliability originally was to be determined by the

Pearson Product Moment Correlation Coefficient (r).

However, in

surveying the data, it was decided that this statistic would not be.
appropriate.
scores.

The statistic (r) is based upon a rank ordering of

Because of wide discrepancies in total scores, (i.e., content

pages totalled for both textbooks more than 800 while footnotes
totalled two for both scorers) a Pearson rank order type of correlation would automatically set up a 1.00 correlation since there
was such a wide gap among the various sets of categories.

Therefore,

an lntraclass Correlation statistic was used to find the amount of
agreement or disagreement between the two scorers in each of the six
42
categories. The Gu i 1ford model
allowed for six two-way ANOVAs to
be set up.

The following formula was used to find the I ntraclass

Cor re 1at ion Coefficient in each category:
42

J.P. Guilford, Fundamental Statistics in Psychology and
Education, McGraw Hill (New York: 1965), pp. 299-300.
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r

cc

=

vr - ve
vr + (k

- 1)

ve

vr = variance between rows, (textbooks)
V =variance for residuals, (error)
e
k = number of columns, (scorers)
The computations were carried out for each of the six
categories.

The results are found in Table 2.

Six different cate-

gories were analyzed: the count of actual number of narrative pages
in each text, the average number of lines per page, total suggested
readings and footnotes, the number of narrative lines discussing the
influential curriculum books and, finally, the number of influential
curriculum books which were footnoted.
in all six categories.

There were strong agreements

These ranged from an lntraclass Correlation

Coefficient of .83 in the narrative line count to 1.00 in both
suggested readings and footnotes.

Thus, the reliability of this

investigator in analyzing the content of the introductory teacher
education textbooks was demonstrated.
The seven selected introductory teacher education textbooks
were then analyzed for content.

If there were more than one edition

of a given textbook, the most recent edition including a 1980
publication date was utilized in each case.

Each textbook's

content was recorded on three separate instruments, one each for
suggested readings, footnotes and textual narrative.

There had been

one further category, margin citations, which would include quotes

TABLE 2
RELIABILITY STUDY OF THE CONTENT ANALYSIS PROCEDURE

Category
Narrative pages
Average number
1 i nes per page

Van Til, W.
Education: A Beginning

Huges, J.M.
Education in America

Researcher

Va 1i dator

Researcher

Validator

(I)

(II )

(I)

(I I)

I

403

382

467

877.5

32.2

33.9

474.5
30.5

r

Totals

31.5

62.7

cc

II

849
65.4

.35
.83

Total Suggested
Readings

249

250

182

182

431

432

1.00

Total Footnotes

594

592

53

51

647

643

.99

Curriculum books
discussed In
narrative
(number of lines)

0

0

35

33

35

33

.99

Curriculum books
footnoted

0

0

2

2

2

2

1.00
w

\.11
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not included within the actual content material itself but were
placed in margins or set apart in other ways from the actual narrative.
However, it was discovered that only two textbooks, Ryan and Cooper's,
Those Who Can, Teach and Ornstein's, An Introduction to the Foundations
of Education employed such quotes.

Since this category could not

be compared in the other textbooks, it was omitted from the final
content analysis.
Analysis of Suggested Readings:
Number and Percentage
Each introductory teacher education textbook's lists of
suggested readings was surveyed in order to discover the number of
times each of the 16 influential curriculum bo·oks were mentioned in
the suggested readings.
readings.

Each textbook had such a list of suggested

The total scores for all of the influential curriculum

books in all of the seven introductory textbooks can be found in
Table 3.

A total of 1,252 separate listings were counted for all of

the seven textbooks.

However, out of these 1,252 suggested readings,

the influential curriculum books were mentioned only 15 times.

Thus,

the percentage of influential curriculum included in these lists of
suggested readings totalled 1.2 percent.
Only seven of the curriculum books were mentioned at all,
nine were not included in any list.

Dewey's, Democracy and Education

topped the list with a total score of five listings.
The Process of Education followed with three listings.

Bruner's,
Bloom's,

Taxonomy of Educational Objectives: The Cognitive Domain and

Tyler's,
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Basic Principles of Curriculum and Instruction were listed two times
each.

Count's, Dare the Schools Build a New _Social Order?, Dewey's,

Experience and Education, and Taba's, Curriculum Development: Theory
and Practice were listed only one time in all of the seven textbooks.

Nine curriculum books were not listed in any of the intra-

ductory teacher education textbooks' suggested reading lists.

These

included: Bobbitt's, The Curriculum and How to Make a Curriculum,
Caswell and Campbell's, Curriculum Development, Charter's, Curriculum
Construction, Commission on the Reorganization of Secondary Education's, Cardinal Principles of Secondary Education, Dewey's, The Child
and the Curriculum, National Society for the Study of Education'st
Twenty-Sixth Yearbook, Part I, Curriculum Making: Past and Present
and Part _I I, The Foundations of Curriculum Making, Smith, et al .,
Fundamentals of Curriculum Development, and Stratemeyer, et at.,
Developing a Curriculum for Modern Living.
Analysis of Footnote Scores: Number
and Percentage
Footnotes for the seven introductory teacher education textbooks were analyzed to discover the number of times the influential
curriculum books were mentioned in the footnotes.

The total scores

for all of the influential curriculum books in all of the seven introductory teacher education textbooks can be found in Table 4.

Any

footnote reference to an influential curriculum book was counted.
Out of a total number of 2,506 footnotes counted in all seven introductory teacher education textbooks, 39 pertained to the influential
curriculum books for a total of 1.56 percent in all texts.

ANALYSIS OF FOOTNOTES: NUMBER AND PERCENTAGE
(Numbers indicate listings in each textbook)
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Eleven of the 16 curriculum books were footnoted at least one
time.

Dewey's, Democracy and Education led the list with nine foot-

notes for a .36 percent of the total footnotes.

Bruner's, The

Process of Education followed with seven listings for .28 percent of
the total.

Bloom's, Taxonomy of Educational Objectives.

Handbook J:

Cognitive Domain followed with five listings for .20 percent of the
total.

Four influential curriculum books tied with three listings

each for .12 percent of total footnotes.

These were Counts', Dare the

Schools Build a New Social Order?, Commission on the Reorganization
of Secondary Education's, Cardinal Principles of Secondary Education
and two of Dewey's books, The Child and the Curriculum and Experience
and Education.

Two books had two listings for a total of .08 percent.

These were Taba's, Curriculum Development: Theory and Practice and
Tyler's, Basic Principles of Curriculum and Instruction.
were mentioned one time for .04 percent.

Two books

These were Caswell and

Campbell's, Curriculum Development and Smith, et al., Fundamentals
of Curriculum Development.

Five books were not footnoted in any of

the seven popular introductory teacher education textbooks.

These

neglected books included: Bobbitt's, The Curriculum and How to Make
a Curriculum, Charter's, Curriculum Construction, National Society
for the Study of Education's, Twenty-Sixth Yearbook, Part I, Curriculum Making: Past and Present and Part I I. The Foundations of Curriculum Making and Stratemeyer et al., Developing a Curriculum for
Modern Living.
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Analysis of Narrative Scores:
Number and Percentage
The results of the analysis of the narrative content of the
introductory teacher education textbooks showed that out of 2,490
pages of narrative, 24.94 total pages were devoted to the 16 influentiat curriculum books for a score of 1.0 percent of the total
narrative.

Table 5 shows ·the page count for each of the influential

curriculum books for each introductory teacher education textbook.
Eleven curriculum books were discussed or mentioned at least
once in at least one of the textbooks.

Percent of total narrative

scores were carried out to three decimal places in order to eliminate
tied scores.

Bloom's, Taxonomy of Educational Objectives.

Handbook 1:

The Cognitive Domain led with 6.73 total pages for 2.70 percent of
total narrative.

The Commission on the Reorganization of Secondary

Education's, Cardinal Principles of Secondary Education followed
with 5.51 pages for a .220 percent total.

Bruner's, The Process of

Education was third with 4.94 pages for a score of .198 percent.
Dewey's, Democracy and Education with 2.85 total pages scored .114
percent.

Counts', Dare the Schools Build a New Social Order?

followed with 2.25 pages and .090 percent.

Taba's, Curriculum

Development: Theory and Practice totalled .60 pages for .024
percent.

Tyler's, Basic Principles of Curriculum and Instruction

was next with .68 pages for .027 percent.

Caswell and Campbell's,

Curriculum Development scored .48 pages for .019 percent and Dewey's,
The Child and the Curriculum was discussed for .46 pages for .018

v"umuc.t.., ..t.uu..t.c:at:e page amount: ox: nar"!='atl.ve)
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percent of the total narrative.

Dewey's, Experience and Education

totalled .30 pages for a score of .012 percent and Smith, et al.,
Fundamentals of Curriculum Development was mentioned in a textbook's
narrative for a total of . 14 pages and .006 percent.
Five curriculum books received no mention in the narrative
of any of the seven popular introductory teacher education textbooks.
These included: Bobbitt's, The Curriculum and How to Make a Curriculum,
Charter's, Curriculum Construction, National Society for the Study
of Education's, Twenty-Sixth Yearbook, Part J, Curriculum Making:
Past and Present and Part Jl, The Foundations of Curriculum Making and
Stratemeyer, et al., Developing a Curriculum for Modern Living.
lntraclass Correlation Study
Tables 3, 4 and 5 were the basis for analyzing intraclass
correlations to determine if there was agreement among the seven
textbook writers as to their use or non-use of the same curriculum
books in the three categories of suggested readings, footnotes and
narrative.
An lntraclass Correlation study was performed for all of the
seven textbooks.

The Guilford model allowed for the textbook authors

to be equivalent to raters and the influential curriculum books to be
equivalent to ratees. 43

Thus, a two-way ANOVA could be set up and

the following formula used to find the lntraclass Correlation
Coefficient.

43Guilford, pp. 299-300.
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r

v - v

cc
V
r

= ~~r--~~e--~~~-

v + (k- 1) v
r

= variance

e

(lntraclass correlation among
k series)

between rows, each row a curriculum book

Ve =variance for residuals (error)
k =number of columns (textbook writers)
The computations were carried out for the three categories
of suggested readings, footnotes and narrative.
Coefficient (r
The r

cc

cc

The lntraclass

) for narrative, bases upon Table 5, was +.30.

for footnotes, based upon Table 4 was +.28 and for sug-

gested readings, based upon Table 3, was -.11.

The statistic r

cc

indicates the average of the intercorrelations of the seven sets of
textbook writers in their usage of the influential curriculum books
in the three categories.

The r

cc

for each of the categories was

low; indeed the suggested readings indicate a negative correlation,
but one which is so low(-. 11) and so close to "zero" that it.
suggests no agreement whatsoever.
Thus, there appears to be a low agreement among the textbook
writers as to which influential curriculum books are or are not
used in their introductory teacher education textbooks in the two
categories of footnotes and narrative and negative correlation in
the category of suggested readings.
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Analysis of Suggested Readings:
Rank Order
The influential curriculum books were then ranked according
to the percentage of their use as suggested readings in all of
introductory teacher education textbooks.

t~e

The information found in

Table 3 was used to compile the rankings of the curriculum books
which can be found in Table 6.
As seen in Table 6, only seven of the influential curriculum
books were listed one or more times as suggested readings in the
selected textbooks.
in Table 3.

The scores for each curriculum book are shown

The highest score was achieved by Dewey's, Democracy

and Education which ranked first with .39% of the total suggested
readings.

Bruner's, The Process of Education ranked second with

.24 percent.

Bloom's, Taxonomy of Educational Objectives.

Handbook

1: Cognitive Domain and Tyler's, Basic Principles of Curriculum and
Instruction tied at .16% of total suggested readings for a rank of

3.5. Three books with a total of .08 percent tied for sixth place.
These were Counts•, Dare the Schools Build a New Social Order?,
Dewey's, Experience and Education and Taba's, Curriculum Development:
Theory and Practice.

The remaining nine curriculum books were not

listed in any of the suggested reading lists and with a 0 percent
shared a rank of 12.5.
Bobbitt'~,

These nine non-listed books included

The Curriculum and How to Make a Curriculum, Caswell and

Campbell's, Curriculum Development, Charters', Curriculum Construetion, Commission on the Reorganization of Secondary

Education's~

Cardinal Principles of Secondary Education, Dewey's, The Child and
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TABLE 6
INFLUENTIAL BOOKS IN CURRICULUM: RANK ORDER BASED UPON
PERCENTAGE OF THEIR USE AS SUGGESTEG READINGS

Influential Curriculum Book
Dewey, John. Democracy and
Education
Bruner, Jerome. The Process
of Education
Bloom, Benjamin S., Editor.
Taxonomy of Educational
Objectives. Handbook 1:
Cognitive Domain
Tyler, Ralph. Basic Principles
of Curriculum and Instruction
Counts, George S. Dare the Schools
Build a New Social Order?
Dewey, John. Experience and
Education
Taba, Hilda. Curriculum Development: Theory and Practice
Bobbitt, John Franklin.
The Curriculum
Bobbitt, John Franklin.~
Hake a Curriculum
Caswe 11 , Ho 11 is L.. and Camp be 11 ,
Ooak S. Curriculum Development
Charters, W. Curriculum
Construction
Commission on the Reorganization of Secondary
Education of the National
Education Association.
Cardinal Principles of
Secondary Education
Dewey, John. The Child and
the Curriculum
National Society for the
Study of Education.
Twenty-Sixth Yearbook,
Part I. Curriculum Making:
Yast and Present; Part II,
The Foundations of Curriculum Making
Stratemeyer, Florence B.,
Forkner, H. McKim HG.
Developing a Curriculum
for Modern Living
TOTAL

Number of
Mentions as
Suggested
Readings

% of
Total
Suggested
Readings

Rank

5

.39

3

.24

2

2

.16

3-5

2

.16

3.5

.08

6

.08

6

.08

6

0

0

12.5

0

0

12.5
12.5

0

0

c

12.5

0

0

12.5

0

0

12.5

0

0

12.5

0

0

12.5

15

1. 19*

*Difference from Table 3 total .Jue to rot.nding off to determine ranks.

47
the Curriculum, National Society for the Study of Education's,
Twenty-Sixth Yearbook, Part I, Curriculum Making: Past and Present and
Part I I, The Foundations of Curriculum Making, Smith et al.,
Fundamentals of Curriculum Development and Stratemeyer et al .,
Developing a Curriculum for Modern Living.
The total percentage for all of the curriculum books in all
of the seven introductory teacher education textbooks was 1.19 percent.

This total indicated the insignificant usage of the curriculum

books in the selected textbooks.

Thus, it was inappropriate to use

these rank scores in any further statistical analysis or statistical
comparisons.
Analysis of Footnotes: Rank Order
The influential curriculum books were also ranked according
to the total listings and percent of their usage in the footnotes of
introductory teacher education textbooks.

The rank scores found in

Table 7 were compiled from information found in Table 4.

Dewey's,

Democracy and Education ranked first with .35 percent of total footnotes.

Bruner's, The Process of Education ranked second with .28

percent of the total.

Bloom's, Taxonomy of Educational Objectives.

Handbook 1: Cognitive Domain ranked third with .20 percent of total
footnotes.

Four curriculum books tied with .12 percent of total foot-

notes for a rank of 5.5.

These books were Counts', Dare the Schools

Build a New Social Order?, Dewey's, The Child and the Curriculum and
Experience and Education and the Commission on the Reorganization of
Secondary Education's, Cardinal Principles of Secondary Education.

ItS

TABLE 7
INFLUENTIAL BOOKS IN CURRICULUM: RANK ORDER BASED UPON
PERCENTAGE OF THEIR USE IN FOOTNOTES

Influential Curriculum Book
Dewey, John. Democracy and
Education
Bruner, Jerome. The Process
of Education
Bloom, Benjamin S., Editor.
Taxonomy of Educational
Objectives. Handbook 1:
Coqn i t i ve 00f!ta ~
Counts, George S. Oare the Schools
Build a New Social Order?
Dewey, John. The Child and the
Curriculum.
Dewey, John. Experience and
Education
Commission on the Reorganization
of Secondary Education of the
NEA. Cardinal Principles of
Secondary Education
Taba, Hilda. Curriculum Development:
Theory and Practice
Tyler, Ralph. Basic Principles of
Curriculum and Instruction
Caswell, Hollis L. & Campbell,
Doak S. Curriculum Development
Smith, B.O., Stanley, W.O.,
Shores, J.H. Fundamentals of
Curriculum Development
~obbitt, John Franklin.
The Curriculum
Bobbitt, John Franklin.
How to Make a Curriculum
Charters, W. Curriculum
Construct ion
National Society for the Study
of Education. Twenty-Sixth Yearbook, Part I, Curriculum Making:
~ast and Present; Part II, The
Founaations of Curriculum Hiking
Stratemeyer, Florence B., Forkner,
J., McKim, M.G. Developing a
Curriculum for Mldern Living
TOTALS

Number
of
Footnot'!s

% of
Total
Footnotes

Rank

9

.)5

7

.28

2

5

.20

3

3

.12

s.s

l

.12

s.s

3

.12

s.s

3

. l2

s.s

2

.08

8.5

2

.08

8.5

.Oft

10.5

.Oit

10.5

0

0

lit

0

0

14

0

0

14

Q

0

14

0

0

14

39

1.55

Taba's, Curriculum Development: Theory and Practice and Tyler's,
Basic Principles of Curriculum and Instruction tied at .08 percent
of total footnotes for a rank of 6.5.

Caswell and Campbell's

Curriculum Development and Smith et al., Fundamentals of Curriculum
Development both received a total percentage of .08 for a ranking of
10.5.

Five books were not footnoted in any of the seven selected

textbooks.

They shared 14th place.

These included: Bobbitt's,

The Curriculum and How to Make a Curriculum, Charter's, Curriculum
Construction, National Society for the Study of Education's, TwentySixth Yearbook, Part I, Curriculum Making: Past and Present and
Part II, The Foundations of Curriculum

~1aking

and Stratemeyer et al.,

Developing a Curriculum for Modern Living.
The total percentage for all of the curriculum books in all
of the seven introductory teacher education textbooks was 1.55 percent.

This total score demonstrates the insignificance of the usage

of the influential curriculum books in the footnotes of the selected
textbooks.

As with the ranks of the suggested readings scores, it

was not appropriate to use these ranks for further statistical
analysis.
Analysis of Narration: Rank Order
When the influential curriculum books were ranked according to
the percentage of their use as narrative within the selected teacher
education textbooks, the results showed the insigificance of the amount
of their usage.

Decimal places were carried out three places in order

to eliminate tied scores.

According to Table 3, the highest

so
TABLE 8
INFLUENTIAL BOOKS · IN CURR I CULUH: RANK ORDER BASED UPON
PERCENTAGE OF TEXTBOOK NARRATIVE

Influential Curriculum Book
Bloom, Benjamin S., Editor.
Taxonomy of Educational Objectives.
Handbook 1: Cognitive Domain
Commission on the Reorganization of
Secondary Education of the NEA.
Cardinal Principles of Secondary
Education
Bruner, Jerome. The Process of
Education
Dewey, John. Democracy and
Education
Counts, George. Dare the Schools
Build a New Social Order?
Tyler, Ralph. Basic Principles of
Curriculum and Instruction
Taba, Hilda. Curriculum Development:
Theory and Practice
Caswell, Hollis l. and Campbell,
Doak S. Curriculum Development
Dewey, John. The Child and the
Curriculum
Dewey, John. Experience and
Education
Smith, B.O., Stanley, W.O. Shores,
J.H. Fundamentals of Currlc•Jlum
Development
Bobbitt, John Franklin. The Curric~Jum
Bobbitt, John Franklin. How to Mak~
a Curriculum
Charters, W.W. Curriculum Construction
National Society for the Study of
Education. Twenty-Sixth Yearbook,
Part I. Curriculum Making: Past 1nd
Present; Part II. The Foundations
of Curriculum Making
Stratemeyer, Florence B., Forkner, J.,
HcKim, H.G. Developing a Curriculum
for Modern living

Narrative
Page
Count

% of
Total
Narrative

Rank

6.(3

.270**

5.51

.221

2

.198

3

2.85

.114

2.25

.090

5

.68

.027

6

.60

.024

1

.48

.019

8

.46

.018

.30

.012

10

• J It

.005

II

0

0

14

0

0

14

0

0

14

0

0

14

0

0

14

TOTALS
*Difference fron1 Table 5 total due to rounding off to determine ranks.
**Decimals carried out to three places to eliminate ties.

51
ranking curriculum book, Bloom's, Taxonomy of Educational Objectives.
Handbook I: Cognitive Domain constituted 6.73 total pages or .270 percent of 2,490 pages of narrative in all of the seven selected textbooks.

The Commission on the Reorganization of Secondary Education's,

Cardinal Principles of Secondary Education ranked second with 5.51
pages for a total of .221 percent.

Bruner's, The Process of Education

ranked third with 4.94 pages for a .198 percent score.

The fourth

ranked curriculum book was Dewey's, Democracy and Education with
2.85 pages for .114 percent.

Counts', Dare the Schools Build a

New Social Order? ranked fifth with 2.25 pages for a score of .090
percent.
The next four curriculum books each totalled approximately
one-half page of narrative.

Tyler's, Basic Principles of Curriculum

and Instruction had .68 total pages for

~

score of .027 percent.

Taba's, Curriculum Development: Theory and Practice followed in
seventh place with a page count of .60 for a total of .024 percent
of total narrative.

The eighth rank was held by Caswell and Camp-

bell's, Curriculum Development which had .48 pages of total narrative
for a score of .019 percent.

Dewey's, The Child and the Curriculum

was in ninth place with .46 pages for a total of .018 percent.
Dewey's, Experience and Education had less than one-third of a page
of narrative with a total page count of .30 and a percentage of .012
for tenth place.

The 11th ranked book, Smith, et al., Fundamentals

of Curriculum Development was included in only .14 page of narrative
for a total percentage of .005 which indicated that it was merely
mentioned in one textbook's narrative.
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Five curriculum books were not even mentioned within the
narrative of any of the selected seven textbooks.
0 percent for a rank of 14.

They each scored

These works included Bobbitt's, The

Curriculum and How to Make a Curriculum, Charters', Curriculum
Construction, National Society for the Study of Education's, TwentySixth Yearbook, Part I, Curriculum Making: Past and Present, and
Part II, The Foundations of Curriculum Making and Stratemeyer, et al.,
Developing a Curriculum for Modern Living.
The total percent of usage of the influential curriculum
books in the narrative of the seven selected textbooks was .998
percent.

As in the case of the suggested readings and the footnote

ranks, the insignificant total precluded using these rank scores for
any other statistical test.
Comparison of the Introductory Teacher
Education Tests
Seven introductory teacher education textbooks were involved
in this study: (1) Johansen, John H., Collins, Harold W. and Johnson, James A., American Education An Introduction to Teaching.

Third

Edition (1979); (2) Johnson, James A., Collins, Harold W., Dupuis,
Victor and Johansen, John H., Introduction to the Foundation of
American Education.

Third Edition (1976); (3) Ornstein, Allan, An

Introduction to the Foundations of Education.

First Edition (1977);

(4) Richey, Robert W., Planning for Teaching: An Introduction.

Sixth

Edition (1979); (S) Ryan, Kevin and Cooper, James M., Those Who Can,
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Teach.

Third Edition (1980); (6) Van Til, William, Education: A

Beginning.

Second Edition (1974); (7) and Wynn, Richard, DeYoung,

Chris A. and Wynn, Joanne L., American Education, Eighth Edition

(1977).

Some observations can be made about their usage of the

influential curriculum books in the three categories of suggested
readings, footnotes and narrative.

These observations were based upon

the ranks they obtai ned in each category as shown in Tab 1es 9, 10 and 11.
As shown in Table 9, the Ornstein textbook led in the category
of suggested readings with 5 out of 60 or 8.3 percent of the total
listings within that textbook.

The Johnston, Collins, Dupuis and

Johansen text ranked second with 5 out of 197 total suggested
readings for 2.5 percent of total textbook listings.

Ryan and

Cooper's text ranked third with 3 out of 217 suggested readings for
a score of 1.38 percent.

The fourth ranked book was the Johansen,

Collins and Johnson text with 2 out of 168 listings for a score of

1.19 percent. The last three textbooks tied for last place with a
ranking of six.

None of the three last texts included any of the

influential curriculum books in their lists of suggested readings.
These three texts included Richey's with 86 total suggested readings,
Van Til's with 249 and Wynn, DeYoung and Wynn's with 275 total
1 i stings.
In terms of the total number of footnotes in each introductory teacher education textbook, the percentages were even lower.
Table 10 indicates that Ornstein's text led with a total of 3.5
percent of total footnotes having 26 out of 738 footnotes incorporating one of the 16 influential curriculum books.

The second ranked

TABLE 9
TEXTBOOKS: RANKINGS BASED UPON PERCENTAGE OF TOTAL SUGGESTED READINGS
LISTING THE INFLUENTIAL BOOKS IN CURRICULUM
Total
Suggested
Readings

Number
of
Listings

Percent
of
Total

Ornstein, Allan. An Introduction to the
Foundations of Education

60

5

8.33

Johnson, James A., Collins, Harold W.,
Dupuis, Victor & Johansen, John H.
Introduction to the Foundations of
American Education

197

5

2.53

2

Ryan, Kevin & Cooper, James M.
Those Who Can, Teach

217

3

l. 38

3

Johansen, John H., Collins, Harold W., &
Johnson, James A. American Education
An Introduction to Teaching

168

2

1. 19

4

86

0

0

6

Van Til, William. Education: A Beginning

249

0

0

6

Wynn, Richard, DeYoung, Chris A. & Wynn,
Joanne L. American Education

275

0

0

6

Textbook

Richey, Robert W.
An Introduction

Rank

Planning for Teaching:

\.n

~

TABLE 10
TEXTBOOKS: RANKINGS BASED UPON PERCENT OF TOTAL FOOTNOTES
INCORPORATING THE INFLUENTIAL BOOKS IN CURRICULUM
Total
Footnotes

Number
of
Listings

Percent
of
Total

Ornstein, Allan. An Introduction to the
Foundations of Education

738

26

3.5

Ryan, Kevin & Cooper, James M.
Those Who Can, Teach

218

4

1.8

2

Richey, Robert W.
Planning for Teaching: An Introduction

150

2

1.3

3

Van Til, William. Education: A Beginning

594

.8

4

Johansen, John H., Coli ins, Harold W., &
Johnson, James A. American Education
An Introduction to Teachin9

175

.6

5

Johnson, James A., Coli ins, Harold W.,
Dupuis, Victor & Johansen, John H.
Introduction to the Foundations of
American Education

269

.4

6

Wynn, Richard, DeYoung, Chris A. & Wynn,
Joanne L. American Education

275

Textbook

5

0

0

Rank

7

\.n
\.n

\l\~\.t.

\\

TEXTBOOKS: RANKINGS BASED UPON PERCENTAGES OF NARRATIVE INCORPORATING
THE INFLUENTIAL BOOKS IN CURRICULUM
Total
Pages of
Narrative

Textbook

No. of Pages
Incorporating
Curriculum Books

% of
Total

Rank

Ornstein, Allan. An Introduction to the
Foundations of Education

480

11.28

2.35

Richey, Robert W.
An Introduction

324

3.99

1.23

2

Johnson, James A., Collins, Harold W.,
Dupuis, Victor & Johansen, John H.
Introduction to the Foundations of
American Education

322

2.89

.90

3

Van Til, William. Education: A Beginning

403

3.02

.]5

4

Ryan, Kevin & Cooper, James M.
Those Who Can, Teach

395

2.60

.66

5

Johansen, John H., CollIns, Harold W.,
& Johnson, James A. American Education
An Introduction to Teaching

254

1.00

.39

6

Wynn, Richard, DeYoung, Chris A., & Wynn,
Joanne L. American Education

312

• 16

.-05

7

Planning for Teaching:

\J1
0'\

57
textbook, Ryan and Cooper's, used at least one of the influential
books in 4 out of 218 total footnotes for a total of 1.8 percent.
The third ranked textbook was Richey's with 2 out of 150 footnotes
for a score of 1.3 percent.

Van Til's text ranked fourth with 5·

out of 594 footnotes for .8 percent and the Johansen, Collins and
Johnson text ranked fifth with only one footnote for a .6 percent
total.

The Johnson, Collins, Dupuis and Johansen text also had only

one footnoted influential curriculum book, but since it had more
total pages, 269, it scored .4 percent for sixth place.

The Wynn,

DeYoung and Wynn text footnoted none of the 16 influential curriculum
books for a score of 0 percent and seventh place.
Table 11 charts the rankings of the seven selected textbooks
in terms of their use of the 16 influential curriculum books in the
total narrative of the text.

Ornstein's text ranked first with 11.28

pages out of 480 total pages of narrative, incorporating one or more
of the 16 influential curriculum books for a score of 2.35 percent
of the total narrative.

Richey's text came in second with 3.99 total

pages for a score of 1.23 percent.

The third ranked text was that

of Johnson, Collins, Dupuis and Johansen with 2.89 pages of total
narrative and .90 percent of the total in the text.

Van Til came

in fourth with 3.02 pages out of 403 total pages for a score of

.]5 percent.

Ryan and Cooper incorporated the curriculum books in

2.60 narrative pages out of a total of 395 for a score of .66 percent.
The Johansen, Collins, and Johnson text scored .39 percent with 1.00
out of 254 total pages incorporating the influential curriculum
books.

Wynn, DeYoung and Wynn's text in 312 total pages counted
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only . 16 pages of discussion of the curriculum books, totalling
.05 percent of the total for seventh place; only one of
the curriculum books was merely mentioned within the text 1 s
narrative.
lntraclass Correlation of the Textbook
Rankings
Tables 9, 10 and II were used to calculate the lntraclass
correlation of a sum or average for the rankings of the textbooks
in the three categories of suggested readings, footnotes and narrative.

The formula used was:

44

vr - ve

vr

Vkk

=

lntraclass correlation of a sum

vr = Variance

between columns where ach column is a
textbook 1 s rank in one of the three categories

ve = Variance

for error

The textbooks were listed and the rank scores for each category (suggested readings, footnotes and narrative) were set up in
columns next to each textbook.
class correlation was computed.

Using the above formula, an IntraVkk was calculated to be +.78.

From

this score, the inference is that if the three rankingsfor each
textbook were averaged, the averages would correlate with a similar
set of averages and this correlation would be about .]8.

44 Guilford, p. 300.
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Thus, there is a relatively high positive correlation among
the textbooks in terms of their ranks as to the consistency of their
use or non-use of the influential curriculum books within their
content.

CHAPTER V
CONCLUSIONS, IMPLI CATIONS AND RECOMHENDAT IONS
Conclusions and Implications
Several conclusions and implications may be drawn from this
study.

These can be reached from the results which were obtained

and discussed in Chapter IV.
The votes of the One Hundred Professors of Curriculum concerning the most influential books in curriculum written during the
twentieth century demonstrates the biases oftheseexperts. Only three
of the 16 curriculum books voted most influtential were books which
have had a more recent impact upon curriculum thought or methodology.
These three books were Tyler's, Basic Principles of Curriculum and
Instruction (1949); Bloom's, Taxonomy of Educational Objectives.
Handbook I: Cognitive Domain (1954) and Bruner's, The Process of
Education (1960).
Three books by Dewey were included in the list of the 16
influential curriculum books.

They were Democracy and Education,

The Child and the Curriculum and Experience and Education.

Thus, a

total of three out of 16 or 18.75 percent of the influential curriculum
books were attributed to Dewey.
In addition to the works by Dewey, six other books for a
total of 56.25 percent were products of an earlier era.
60

These
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included Charters', Curriculum Construction, Bobbitt's, The Curriculum
and How to Make a Curriculum; the National Society for the Study of
Education's, Twenty-Sixth Yearbook. Part I: Curriculum Making: Past
and Present and Part I I, The Foundations of Curriculum Making;
Counts', Dare the Schools Build a New Social Order? and the Commission
on the Reorganization of Secondary Education's, Cardinal Principles
of Secondary Education.
Of the seven books which were not directly related to an
earlier era, four were basically curriculum textbooks.

These included:

Taba's, Curriculum Development: Theory and Practice; Smith, et al.,
Fundamentals of Curriculum Development; Stratemeyer, et al ., Developing a Curriculum for Modern Living and Caswell and Campbell's,
Curriculum Development.
One implication is that the Professors of Curriculum were
reluctant to give the status of "influential" to more recent efforts.
Recent curriculum books which focus on recent trends such as the
non-graded classroom or values education, as examples, were ignored
by the majority of curriculum experts.
be more traditional in philosophy.

Thus the experts appear to

The major guideline for the

experts in selecting influential books appears to be the test of time.
Introductory teacher education textbook writers are primarily
concerned with the practical preparation of the preservice teacher.
In reviewing the results of this study, it appears obvious that the
textbook writers of the seven most popular introductory teacher
education textbooks did not regard the influential curriculum books
to be vital fotthecurrent instructionofpreservice teachers.

Five of
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the influential curriculum books were not discussed or mentioned in
the narrative nor listed in footnotes nor in the suggested readings
in any of the seven selected textbooks.

These included Stratemeyer,

et al., Developing a Curriculum for Modern Living; Bobbitt's, The
Curriculum and How to Make a Curriculum; Charters', Curriculum
Construction and the National Society for the Study of Education's,
Twenty-Sixth Yearbook, Part I, Curriculum

~1aking:

Part II, The Foundations of Curriculum Making.

Past and Present and

Yet the Charters'

book was ranked 5.5, the Stratemeyer book ranked 7.5; Bobbitt's ranked

].5 and 10 respectively and the National Society for the Study of
Education's ranked 11th in influence by the curriculum experts.
In the category of narrative, there was no influential
curriculum book discussed in all of the seven textbooks.

The closest

was the Commission on the Reorganization of the Secondary Education's
1918 work, Cardinal Principles of Secondary Education which was at
least mentioned in the narrative of six of the seven selected
textbooks.
No one book was footnoted in all of the textbooks.

The

curriculum book which topped the list in this category was Bruner's,
The Process of Education which was footnoted at least one time in
four of the seven selected textbooks.
No one influential curriculum book appeared in all of the
textbook's suggested readings lists.

The closest was Dewey's,

Democracy and Education which was listed at least one time in four
of the seven selected textbooks.

63
Even in the specific chapters of the introductory teacher
education textbooks devoted to the topic of "curriculum,'' the
influential books were largely ignored.

This can be shown by the

fact that only two curriculum books received over two pages of
discussion in the total narrative of any one textbook.

One vJas

the Commission on the Reorganization of Secondary Education's,
Cardinal Principles of Secondary Education which received 2.56 pages
of coverage in Ornstein's, An Introduction to the Foundations of
American Education.
Objectives.

The second was Bloom's, Taxonomy of Educational

Handbook 1: Cognitive Domain which was discussed a total

of 2.33 pages in Johnson, Collins, Dupuis and Johansen's, Intraduction to the Foundations of American Education and for 2.19 total
pages in Richey's, Planning for Teaching: An Introduction.
These results imply that textbook authors have to be more
current with their material and do not rely on those books which
the experts appear to have judged influential by the test of time.
The textbook writers do not want to appear ..dated" and thus ignored
many of the 16 influential curriculum books such as the two books by
Bobbitt which were nominated by the Professors of Curriculum.
It was Richey who noted in his text that Dewey was one of the
most criticized and least read of any educator.

He went on to say,

"It would indeed be desirable to read one or more of his books
(most are available in inexpensive paperbacks) and see firsthand
information regarding his philosophy of education. 1145

It is

45 Robert W. Richey, Planning for Teaching: An Introduction,
McGraw-Hill (New York: 1979), p. 333.
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interesting to note that the preservice teacher would have to read
this information directly in the narrative since neither Dewey's
books nor any other of the influential curriculum books were included
in any of the suggested readings in the Richey textbook.

Hmo.~ever,

he is not atypical of the textbook authors since the greatest number
of suggested readings incorporating the influential books was five
in each of two textbooks.
A second implication can be drawn from this investigation.
The insignificant usage of the influential curriculum books in the
introductory teacher education textbooks demonstrates that preservice education students would not become familiar with the
major figures in curriculum or their works from the usage of the
selected popular textbooks alone.

As a result 7 without further

study in curriculum, many inservice teachers may also be unfamiliar
with the influential curriculum books.
A third implication is that the Professors of Curriculum
as a group may be out of step with other educators.

They may be

dwelling in past educational theory and ignoring some of the newer,
perhaps unproven, approaches to developing a curriculum for today's
students.

Indeed some 1t1ri ters who are important in education today

were ignored by the Professors of Curriculum.

Perhaps, the problem

lay in the fact that in taking a survey of "influential" books, the
term

11

influential 11 may be synonomous with

respondents.

11

11

classic" for many

Classic connotes a time test which resulted in the

emphasis upon books of yesterday's era.
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Another point is that introductory teacher education textbooks
are not overly concerned with the more theoretical aspects of
education.

There may be chapters on the history and philosophy of

education, but they are mostly concerned with the more practical
problems and issues of today's schools.

This implies that curri-

culum experts are emphasizing different concerns and may have
different views of education.
problems?

Are they recognizing today's educational

Are they recognizing attempts· to find new solutions to

current problems?

Are they ready to acknowledge that current ideas,

even if untested over time, may have some merit?

rf the results of

this study are valid, the answers to these questions seem in the
negative.
A final implication is that curriculum courses, designed
primarily for curriculum majors, may be misdirected.
should be a practical tool for educators.

Curriculum

If theory does not reach

the classroom, then it is irrelevant as a practical tool for the
teacher.

Preservice teachers want information to help them in the

classroom, as can be seen in the introductory textbooks.
teachers are no different.

11

lnservice

Curriculum11 is often linked v1ith

"lnstruction 11 in many universities.

However. a curriculum theory

based upon the ideas of the 1920's and 1930's is not very helpful
for teachers today.
emphasis.

Curriculum iself may have to shift some of its

It may have to disregard some of its theoretical founda-

tions and emphasize instead the problems and issues which deal with
the classroom of today.

A gap between the theoretical and practical
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aspects of curriculum seems to exist, at least according to this
investigation.

It will be a challenge for curriculum experts to

help close that gap.
Suggestions
After completing this investigation, several suggestions
may be offered which, if follm-Jed, may have aided this investigation or
similar investigations in the future.
1.

They are as follows:

A more limiting definition of curriculum may have been
used when polling the curriculum experts.

This may or

may not have led to a different listing of influential
books since some of the more philosophical works may
have been omitted.
2.

Two listing sheets for "influential" books in curriculum
might have been sent to the Professors of Curriculum.
One would have required a Jist of books published before
1950 or 1960 and the other for those published more
recent.

This wou 1d, perhaps, have 1ed the. experts to

consider if more recent books could have been listed as
"influential."

3.

Some demographic information about those professors
who responded to the poll might have clarified their
choices of influential books in curriculum.

The dates

of their doctorates and the names of the graduate
schools they attended may or may not have shown
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similartieis of background which may have affected their
choices of the most influential books in curriculum.

4. Another group of experts could have been pol led to
determine the most influential curriculum books.

A

sample of schools of education's professors of
curriculum could have been sent the listing sheets.
These professors may or may not have been members of the
One Hundred Professors of Curriculum group.

The results

may have differed also from the results of the
Shane and Fraley polls which also used the One Hundred
Professors of Curriculum in their studies.

5.

It was difficult to validate the first listing of
popular introductory teacher education textbooks.

The

textbook editors who responded to the first poll did not
necessarily respond to the follow-up poll.

It might

have been preferable to require a signature on the·
original listing sheets and send the follow-up listing
sheets to the same original respondents even if they no
longer were with the original publisher.

6.

Instead of editors, the population to select the most
popular introductory teacher education textbooks might
have been teachers of introductory teacher education in
undergraduate colleges.

A table of random numbers might

have been used to select a sample from schools which
train preservice teachers.
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].

In anaiyzing the content of the introductory teacher
education textbooks, the content may have been influenced
by the style sheet of the publisher.

Thus, it might

have been useful to note whetheror not certain educational publishers had requirements for the type or
amount of footnotes and selected readings used in
textbooks.

8.

Finally, parameters for the content of an introductory
teacher education textbook might be pre-established.
The traditional idea of

11

foundations 11 or

11

principles 11

appears to be emphasized to the detriment of
11

curri cu 1urn.••

These suggestions may or may not have affected the results
of this investigation.

However, they may have helped clarify some

of the ambiguities for similar studies in the future.
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APPENDIX I:

Listing Sheet sent to Education Editors to Ascertain
Leading College Level Textbook Publishers

IN MY OPINION I WOULD LIST THE FOLLOWING COMPANIES AS BEING THE
LEADING TEXTBOOK PUBLISHERS OF COLLEGE LEVEL TEXTBOOKS IN THE
FIELD OF EDUCATION:
1.

2.

3.
-4.

5.
6.

7.
8.
9.
10.

11.

12.

Name (for verification only)
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APPENDIX I 1:

Rating Sheet sent to the Educational Editors of Major
Education Publishers

THE FOLLOWING TEXTBOOKS HAVE BEEN POPULAR FOR USAGE IN UNDERGRADUATE
INTRODUCTORY TEACHER EDUCATION COURSES DURING THE PAST FIVE YEARS.

AUTHOR

TITLE

PUBLISHER

1.

2.

3.

4.
5.
6.
].

8.
9.
10.

Publisher (for survey data only)
Send a copy of results

-------
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APPENDIX II I:

Listing Sheet for Influential Books in Curriculum

I WOULD LIKE THE FOLLOWING WORKS AS HAVING HAD THE GREATEST IMPACT
UPON CURRICULUM FROM 1900 UP TO THE PRESENT. (LIST TEN OR MORE ..
RANKING IS NOT NEEDED.)
TITLE

AUTHOR
1.

2.

3.

4.
5.
6.

7.

8.
9.
10.
11.

12.

13.
14.

15.
16.
I 7.

18.
Name (to prevent duplication)
Check here if you would like a copy of the survey.

---
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APPENDIX IV: Names of Respondents to the Poll to Determine the Most
Influential Books in Curriculum

1.

Morton Alpren, Temple University

2.

Michael Apple, University of Wisconsin

3.

Louise Berman, University of Maryland

4. Joseph Anthony Bosco, State University of New York, Albany
5.

Rolland Callaway, University of Wisconsin, Milwaukee

6.

Arthur L. Coasta, Sacramento State University

1. O.L. Davis, Jr., University of Texas
8.

Russell Dobson, Oklahoma State University

9.

Maruice J. Eash, University of Illinois, Chicago

10.

Gerald R. Firth, University of Georgia

11.

Robert Fleming, Virginia Commonwealth University

12.

Jack R. Frymier, The Ohio State University

13.

Charles Gengler, Oregon College of Education

14.

Gary A. Griffen, Teachers College, Columbia University

15.

Earl W. Harmer, University of Utah

16.

Richard Hart, Boise State University

17.

Richard E. Hodges, University of Puget Sound

18.

Phil Hosford, New Mexico State University

19.

Dorothy Huenecke, Georgia State University

20.

Francis P. Hunkins, University of Washington

21.

Richard D. Kimpston, University of Minnesota
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22.

Darrell F. Kirby, New Mexico State University

23.

Frances Klein, Pepperdine University

24.

Herbert M. Kliebard, University of Wisconsin

25.

Joe Leese, State University of New York, Albany

26.

Wilma S. Longstreet, University of Michigan, Flint

27.

William T. Lowe, University of Rochester

28.

James E. MacDonald, University of North Carolina

29.

James McElhinney, Ball State University

30.

Robert McKean, University of Colorado

31.

Alex Molnar, University of Wisconsin, Milwaukee

32.

Karl Openshaw, University of Colorado

33.

Norman V. Overly, Indiana University

34.

Dennis A. Pickering, Pittsburg State University

35.

Gerald Ponder, North Texas State University

36.

Jerald L. Reece, New Mexico State University

37. Jessie A. Roderick, University of Maryland
38.

Louis J. Rubin, University of Illinois

39.

Harold G. Shane, Indiana University

40.

Edmund C. Short, The Pennsylvania State University

41.

Charles R. Stoughton, University of New Mexico

42.

A.W. Sturges, University of Missouri

43.

Daniel Tanner, Rutgers University

44.

Laurel Tanner, Temple University

45.

Bob L. Taylor, University of Colorado

46.

David T. Turney, Seattle Public Schools
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47.

Tom C. Venable, Indiana State University

48.

Decker Walker, Stanford University

49.

Paul Wishart, University of Tennessee

50.

Deborah Partridge Wolfe, Queens College of the City
University of New York

51.

Fred Wood, Pennsylvania State University

52.

Esther Zaret, Virginia Commonwealth University

five responses were not signed but used in this survey.

APPENDIX V: Score Sheet for Curriculum Books Listed in Suggested Readings in Introductory Teacher
Education Textbooks
(1 point for each listing)

Text Author

-----------------------

Curriculum Book

Points

Total Number of
Suggested Readings
in Text

------------------

Page Number

Total Points·

Total Influential
Curriculum Boosk in
Suggested Readings

------

Percent of Total Readings

-....!
(X)

APPENDIX VI: Score Sheet for Curriculum Books Footnoted in Introductory Teacher Education Textbooks
(1 point for each citation in a footnote)

Text Author

-------------------------

Curriculum Book

Points

Total Number of
Footnotes in Text

Page Number

--------

Total Points

Total Influential
Curriculum Books
Footnotes

--------

Percent of Total Footnotes

""-J

\,0

80

APPENDIX VI I: Score Sheet for Curriculum Books in the Narrative of
Introductory Teacher Education Textbooks

Text Author

-----------------------------

Number of Pages of Narrative
Average Number of lines

Curriculum Book

------Per Page
-----

No/lines

No/pages

Total
Pages

Percent of
Narrative
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APPENDIX VI I I: Ranking Sheet for Curriculum Soaks Based Upon Total
Suggested Readings In All of the Introductory Teacher
Education Texts

Curriculum Book

Percent of All Texts

Rank

82

APPENUIX IX: Ranking Sheet for Curriculum Books Based Upon Total
Footnotes in All of the Introductory Teacher Education
Texts

Curriculum Book

Percent of All Texts

Rank

83

APPENDIX X: Ranking Sheet for Curriculum Books Based Upon Total
Narrative in All of the Introductory Teacher Education
Texts

Curriculum Book

Percent of All Texts

Rank
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APPENDIX XI: Letter sent to the One Hundred Professors of Curriculum
of the ASCD

8521 Kedvale
Skokie, l l 60076
March 20, 1980

Dear Professor:
I am a doctoral student in Curriculum and Instruction currently
working on a dissertation under the direction of Professor Allan
Ornstein at Loyola University in Chicago. The topic I will be
investigating will concern the relationship of the most influential
curriculum works since 1900 and introductory teacher education textbooks. A major part of my research includes identifying those works
considered to be most influential upon curriculum. Your aid, as
well as·that of other leaders in the field, in this phase of research
would be greatly appreciated. I realize that a 1 isting of Curriculum
Classics was undertaken by Columbia Teacher's College during 1976.
However, this Jist may not coincide with your own views on this
topic. I would appreciate your listing at least ten or more
influential curriculum works of the last 80 years.
· Please complete the attached survey sheet and return within ten
working days if possible. I have also included a self-addressed
stamped envelope for your convenience. If you would like a copy of
the results, you may so indicate at the bottom of the listing sheet.
Thank you in advance for your help in this matter.
Very truly yours,

Judy Stein
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APPENDIX XI I: Letter sent to Education Editors Requesting Names of the
Leading Educational Publishers

8521 Kedvale
Skokie, IL 60076

Education Editor
To Whom it May Concern:
I am currently pursuing a Doctorate in Education at Loyola
University in Chicago. A major portion of my dissertation will
concern those textbooks which are used in basic teacher education
courses. In order to determine which texts are in use, I will
require a list of major educational publishers. You, as an
education editor in your company, can, hopefully, serve as a judge
of these publishers.
I have enclosed a sheet on which you can list up to 12 companies
which you view as being those which publish the greatest number of
college level education textbooks. I have also enclosed a stamped
return envelope for your convenience.
do hope that you can cooperate in this matter as your opinion
is vital to my research. Thank you for your attention to this matter.
Very truly yours,

Judy Stein
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